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The following interpretation of the markscheme is offered as an example of the types of 
responses we may expect, however it is not prescriptive or exhaustive, and other possible 
answers should be appropriately rewarded if relevant. 

Section A 

1. Define the term personhood and describe how it can be understood and applied in the
context of the passage. [4] 

This question requires candidates to demonstrate conceptual knowledge and
understanding of the term personhood and apply it in relation to the text. Candidates
may write in terms of any of the following guidelines, but other definitions or
applications will also be acceptable if made relevant to the context of the passage.

Possible ways of defining the term:
• Culturally constructed concept of the individual human being, the “self”
• The assignment of individuality to a moral and institutional framework
• person as a subject of rights, legal position, and status
• In relation to dignity and respect
• Drawing from Mauss’ explanation, with reference to the notions of personne and

moi.
• In terms of individual consciousness
• As the embodiment of a set of social relationships
• As a culturally and historically constituted notion and subject to change
• Regarding what constitutes a “person” (as opposed to a non-person) / or types of

persons (human, non-human) / or degrees of personhood (disabilities, impaired
personhoods).

Other appropriate definitions should be credited. 

Possible examples of description and application: 
• The violation of civil rights of vulnerable groups
• Experiences of violence, suffering and humiliation (e.g., Cleonice’s punishment)
• With reference to the concept of ‘discursive exclusion’ (e.g., Luis’ quotes)
• Cultural exclusion (e.g., educational levels among incarcerated people)
• With reference to social relations (e.g., visits as sacred)
• Incarcerated people and their claims for social justice
• ‘Being heard’ and citizenship rights.

Other appropriate applications should be credited. 

Marks Level descriptor 
0 The work does not reach a standard described by the descriptors below. 
1–2 The response demonstrates a basic knowledge and understanding of the 

concept. 
There is a partial application of the concept in relation to the text. 

3–4 The response demonstrates sound knowledge and understanding of the 
concept; the concept is described in detail. 
The concept is clearly applied in relation to the text. 
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2. Analyse the ethnographic data presented in the passage using the concept of power. [6] 

This question requires candidates to develop an analysis and explanation of this
ethnographic text using the key concept of power to help make sense of the
ethnographic data. In order to do this, candidates are required to demonstrate an
understanding of the key concept and use it to illuminate certain issues within the
context of the passage, developing an analysis with reference to the ethnographic data
of the extract.

Possible ways of defining the key concept:
• As an essential part of social relations, as a person's or group's capacity to

influence, manipulate or control others and resources
• Involving distinctions and inequalities between members of a social group
• In relation to its capacity to produce subjectivities
• In relation to hegemony and resistance
• In relation to authority and legitimacy
• In relation to race, class, and social positions
• Terms such as discourse, ideology, social control, structural power, symbolic power,

discipline, symbolic violence, habitus, agency, may come into play.

Other appropriate definitions should be credited. 

Possible examples and ways of analyzing: 
• Structural power and violence of the prison system (e.g., systematic torture, lack of

access to means of communication, information, education)
• Personal experiences of suffering and social injustice (Luis’ and Cleonice’s quotes)
• Racist and classist biases of criminal profiling
• Tension between agency and structure (e.g., difficulties incarcerated people have in

communicating their claims)
• Power and resistance (e.g., Cleonice’s quote)
• Knowledge and power
• Structural inequality in Brazilian society (e.g., processes of cultural exclusion,

unequal access to justice)
• ‘Discursive exclusion’ and symbolic violence

Other appropriate examples and ways of analyzing should be credited. 

Marks Level descriptor 
0 The work does not reach a standard described by the descriptors below. 

1–2 The response offers a common-sense or superficial understanding of the 
key concept. 
There is an attempt to relate the key concept to the text, and some 
ethnographic examples are presented but these are only partially relevant. 

3–4 The response demonstrates an understanding of the key concept and 
establishes its relevance to the text. 
There is an analysis of the text using the key concept, although there are 
some inconsistencies. 
Relevant ethnographic examples from the text are presented to support the 
analysis. 

5–6 The response demonstrates a clear understanding of the key concept, 
discussing this in the context of the text. 
There is a clearly explained analysis of the text using the key concept and a 
detailed interpretation of the ethnographic data. 
Clear and explicit ethnographic examples from the text support the analysis. 
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3. Compare and contrast the ways in which the key concept of materiality or society is
evident in this passage with how it is evident in one other ethnographic example you
have studied. Make reference to theory in your answer. [10] 

Candidates are expected to show an ability to think about the text in relation to other
contexts and to draw explicit comparisons. In order to do this, responses must
demonstrate an understanding of how either the key concept of materiality or society
relates to this ethnographic context. Either of the key concepts on which such
comparison may be drawn should be made explicit and clearly linked to any
anthropological issues raised by the text.

The target societies for this comparative question are varied and many. Candidates
should be able to establish a relevant comparison with any other group or society
based on either of these concepts. The response should be structured as a
comparison, highlighting similarities and differences. Candidates must situate the
comparative case in terms of place, author, and fieldwork context.

For materiality, possible ways of defining the key concept include:
• objects, resources and belongings with cultural meaning
• described by Appadurai as 'the social life of things'
• material aspects of existence embedded within all kinds of social relations and practices
• social constitution of the object world
• exploration of situated experiences of material life.

Other appropriate definitions should be credited. 

Possible examples and ways of analysing:  
• Books and ‘discursive exclusion’ (e.g., the lack of tolerance to law books, manuals, and

reference books, Luis’ quote about the book bought by his mother)
• Censorship of letters
• The importance of visits and the items brought by visitors
• Spoiled prison food
• Materiality of power (the prison system, systematic torture, solitary confinement)

Any other relevant point of comparison used from the text should be credited. 

Possible examples of theory in relation to materiality may include: 
At HL, candidates need to use theory in the response in order to achieve more than [4]. 
• Practice theory
• Post-structuralism
• Postcolonial or Decolonial theories
• Symbolic theories
• Neo-Marxist theories
• Any other relevant theory.

For society, possible ways of defining the key concept include: 
• The way in which humans organize themselves in groups and networks
• Created and sustained by social relationships and institutions
• A human group that exhibits some internal coherence and distinguishes itself from other such

groups
• Terms such as norms, values, statuses, roles, social control, conflict, conformity, consensus

may come into play.

Other appropriate definitions should be credited. 
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Possible examples from the text about society may include: 
• Brazil as an unequal society (e.g., race and class inequalities, cultural exclusion)
• Institutional violence against vulnerable populations (e.g., systematic torture, racist and classist

criminal profiling)
• The prison system and its institutional practices of discursive exclusion
• The prison as a ‘total institution’
• Liminality of incarcerated people and suspension of rights
• A focus on the Brazilian state, citizenship, and violation of human rights
• The importance of social relations (e.g., visits as sacred)
• Mechanisms of social control (e.g., the institutional processes of discursive exclusion)
• Discrimination and biases.

Any other relevant point of comparison used from the text should be credited. 

Possible examples of theory in relation to society may include: 
At HL, candidates need to use theory in the response in order to achieve more than [4]. 
• Neo-Marxist theories
• Practice theory
• Poststructuralism
• Postcolonial or Decolonial theories
• Symbolic theories
• Symbolic interactionism
• Any other relevant theory.

OR 

4. Compare and contrast the approaches to research adopted by the anthropologist in
this passage to the approaches to research used by one other anthropologist you have
studied. Make reference to concepts, ethnographic material and theory in your answer. [10] 

Here, candidates are expected to show an ability to think about the text with emphasis
on the methodological and theoretical perspectives of the ethnographer as the focus on
which such comparisons should be established.

By “approaches to research” the question essentially refers to the research methods
used by the anthropologist to gather data. However, as theory is required for level 5–6
and above, it is expected that candidates will also discuss theory with reference to
approaches.

Possible comparative examples regarding approaches may include:
• Observation
• Interviews
• Narratives
• The nature of field research in restricted/controlled environments (e.g., ethnographic

research in a prison)
• Secondary sources (e.g., the use of official statistics)
• Ethical issues (e.g., privacy, anonymity, power dynamics)
• Discussion of structure-centered approaches
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Candidates may also make mention of other relevant methodological terms. For example: 
• qualitative methods
• insider/outsider; emic/etic; local categories/analytical categories
• access to the field
• positionality
• representation.

Any other relevant point of comparison used from the text should be credited. 

Possible examples of theory in relation to approaches may include the following: 
• Post-structuralism
• Practice theory
• Neo-Marxist theories
• Symbolic theories
• Any other relevant theory.

Marks Level descriptor 
0 The work does not reach a standard described by the descriptors below. 

1–2 Comparative ethnography or approaches are presented but in limited detail; 
relevance is only partially established. 
The response is not structured as a compare and contrast. 
The identification of ethnographic material is missing. 

3–4 Comparative ethnography or approaches are presented and although this is 
in limited detail, its relevance is established. 
The response is structured as a compare and contrast, but this is not 
balanced and lacks detail. 
The identification of ethnographic material is partially complete. 

5–6 Comparative ethnography or approaches are presented; relevance is 
established and explained. 
The response is clearly structured as a compare and contrast; however, 
either comparison (similarities) or contrasts (differences) are explained in 
detail, but not both. 
Anthropological theory has been identified although this may not be relevant 
or the application is limited. 
The identification of ethnographic material is mostly complete. 

7–8 Comparative ethnography or approaches are presented; relevance is clearly 
established and explained in detail. 
The response is clearly structured as a compare and contrast with 
comparisons (similarities) and contrasts (differences) being discussed in 
detail, although this is not balanced. 
Relevant anthropological theory has been identified and used as part of the 
analysis although there are some inconsistencies. 
The response demonstrates anthropological understanding. 
The identification of ethnographic material is mostly complete. 

Capped 
marks 

If fieldwork location(s), fieldwork context(s), group(s) studied and 
ethnographer(s) have not been fully identified, no more than 8 marks will be 
awarded. 

9–10 Comparative ethnography or approaches are presented; relevance is clearly 
established and discussed in detail. 
The response is clearly structured as a compare and contrast with 
comparisons (similarities) and contrasts (differences) discussed critically. 
Relevant anthropological theory has been identified and used as part of the 
analysis. 
The response demonstrates anthropological understanding. 
The identification of the ethnographic material is complete. 
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5. Why does anthropology matter? Discuss with reference to at least two sources of
ethnographic material and examples from the passage. [10] 

This question requires candidates to develop an argument that is built on an
understanding of the following “big anthropological question”: Why does anthropology
matter? This response should include argumentative discussion and analysis and
should be supported by making reference to the passage and by relevant, detailed
ethnographic material that gives evidence of the understanding of this big question in
different cultural contexts. This big anthropological question should be the very
backbone of the response.

Possible issues to develop an argument may be:
There are many different ways that candidates can approach this question, and any
valid discussion of the strengths and limitations of anthropological endeavour is
acceptable. While it is not possible to predict how they will use any additional
ethnographies, in relation to the passage they may focus on:
• Subaltern, marginalized groups
• Activist/advocacy anthropology
• Processes of exclusion and integration
• Production and reproduction of inequalities
• Ethical and political concerns
• Human rights issues.

Other appropriate discussion and arguments should be credited. 
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Marks Level descriptor 
0 The work does not reach a standard described by the descriptors below. 

1–2 There is limited understanding of the big anthropological question. 
The response refers to ethnographic material; relevance to the question is 
superficial or not established. There is no reference to the passage. 
The identification of ethnographic material is missing. 

3–4 There is partial understanding of the big anthropological question. 
The response presents some ethnographic material and establishes its 
relevance to the question, but this lacks detail. There is no or limited 
reference to the passage. 
There is an attempt to analyse and interpret the ethnographic material in 
relation to the big anthropological question, but this lacks clarity and 
coherence. 
The identification of ethnographic material is partially complete. 

5–6 There is an understanding of the big anthropological question. 
The response presents a range of relevant ethnographic material and 
establishes its relevance to the question. There is some reference to the 
passage. 
There is some analysis and interpretation of the ethnographic material and 
passage in relation to the big anthropological question but there is a limited 
or an undeveloped argument. 
The identification of ethnographic material is mostly complete. 

7–8 There is clear understanding of the big anthropological question in different 
cultural contexts. 
The response presents detailed comparative ethnographic material and 
establishes its relevance to the question. There is clear reference to the 
passage. 
The analysis and interpretation of the ethnographic material and passage 
support the development of an argument; however minor inconsistencies 
hinder from the strength of the overall argument. 
The identification of ethnographic material is mostly complete. 

Capped 
marks 

If fieldwork location(s), fieldwork context(s), group(s) studied and 
ethnographer(s) have not been fully identified, no more than 8 marks will be 
awarded. 

9–10 There is clear understanding of the big anthropological question in different 
cultural contexts. 
The response presents detailed comparative ethnographic material and 
establishes its relevance to the question. There is clear reference to the 
passage. 
The analysis and interpretation of the ethnographic material and passage in 
relation to the big anthropological question support the development of a 
reasoned argument; any minor inconsistencies do not hinder from the 
strength of the overall argument. 
The identification of ethnographic material is complete. 
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Section B 

6. With reference to either stimulus A or stimulus B and your own knowledge, discuss
the defining features of anthropological ethics. [10] 

This question requires candidates to develop a response in which they demonstrate an
understanding of the anthropological ethical issues raised by the stimulus material, and
an ability to engage in a critical discussion applying their own knowledge.

If stimulus A is used:
This extract is based on a native Tobique First Nation anthropologist’s ethnographic
account of an event experienced while conducting fieldwork in an elementary school on
Tobique First Nation reservation in Canada. The stimulus allows for a wide range of
responses.

Candidates may develop a discussion based on:
• The broader historical context and nature of interaction between anthropologists and

research participants (the impact of colonialism, settler colonialism and racism in the
history of the discipline)

• Any relevant principle of anthropological codes of ethics (they may be informed by
diverse professional national associations)

• Other relevant historical cases
• Engaged and activist/advocacy anthropology
• Power asymmetries, positionality, issues of representation, reflexivity
• The dignity of the members of the group being studied
• Local cultural sensibilities or other status differences between the researcher and

participants
• Affect and emotional well-being of the anthropologist during fieldwork.

Other possible relevant lines of thought should be credited. 

If stimulus B is used:  
In this case, during her fieldwork, the anthropologist marches together with guerrilla 
groups in India. The photo is taken by the anthropologist. It is likely that candidates will 
discuss anthropological ethics stressing aspects of visual ethnographies. 

Candidates may develop a discussion based on: 
• Ethics and politics
• Recording and issues of representation
• Selectivity of data
• Informed consent, credits, and necessary permission
• An analysis from any relevant principle of anthropological codes of ethics (they may

be informed by diverse professional national associations)
• Engaged and activist/advocacy anthropology
• The nature of interaction between fieldworkers and research participants.
• Issues of confidentiality, anonymity, and protection of informants
• Safety and well-being issues.

Other possible relevant lines of thought should be credited. 
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Marks Level descriptor 
0 The work does not reach a standard described by the descriptors below. 

1–2 The response identifies one or more ethical concerns but their relevance to 
anthropology is not established. 
There is little or no reference to the stimulus. 

3–4 The response identifies one or more ethical concerns and partially 
establishes their relevance to anthropology. 
There is an attempt to engage with the stimulus, but understanding of the 
ethical issue presented is superficial or limited. 

5–6 The response develops an analysis of one or more ethical concerns and 
establishes their relevance to anthropology. 
There is clear understanding of the ethical issues presented in the stimulus. 
An argument is presented that indicates the student’s perspective on the 
relative importance of the ethical issue(s) in relation to anthropological 
practice, but this is only partially developed. 

7–8 The response discusses one or more ethical concerns, is anthropologically 
informed, and incorporates the student’s own knowledge of the defining 
features of anthropological ethics. 
There is clear and relevant engagement with the stimulus, and the ethical 
issues presented are explained demonstrating sound understanding. 
An argument is presented that indicates the student’s perspective on the 
relative importance of the ethical issue(s) in relation to anthropological 
practice; however, there are inconsistencies that hinder the overall strength 
of the argument. 

9–10 The response critically discusses one or more ethical concerns, is 
anthropologically informed, and integrates the student’s own knowledge of 
the defining features of anthropological ethics. 
There is relevant and thorough engagement with the stimulus, and the 
ethical issue(s) presented are fully explained demonstrating excellent 
understanding. 
A reasoned argument is presented that indicates the student’s perspective 
on the relative importance of the ethical issue(s) in relation to 
anthropological practice; any minor inconsistencies do not hinder the overall 
strength of the argument. 




